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Abstract
Introduction and Aim: Academic hope is considered one of the most important motivational
t variables influencing academic achievement, educational persistence, and students’ psychological

adjustment, and it is affected by both family-related and individual psychological factors. The
present study aimed to investigate the relationship between family emotional climate and
psychological capital with academic hope among first-grade secondary school students in Babol.

Methodology: This study employed a descriptive-correlational design and was applied in terms of
purpose. The statistical population included all first-grade secondary school students in Babol during
the 2025-2026 academic year (N=3431), from whom 353 participants were selected through
multistage cluster sampling. The research instruments included the Family Emotional Relationship
Scale by Hilburn, the Psychological Capital Questionnaire developed by Luthans, and the Academic
Hope Scale developed by Khormaee and Kamari. Data were analyzed using Pearson correlation
coefficient and simultaneous multiple regression analysis in SPSS-26 software.

Findings: The findings revealed a significant positive relationship between family emotional

climate and academic hope (r=0.48, p<0.01). A stronger positive relationship was also found
How to Cite: Babazadeh, J, & between psychological capital and academic hope (r=0.61, p<0.01). Multiple regression analysis
Sadeghi, J. (2026). The Relationship of ~demonstrated that family emotional climate and psychological capital jointly explained 46% of the
Family Emotional Climate and Variance in academic hope. Among the predictor variables, psychological capital showed a stronger
Psychological Capital with Academic  predictive effect on academic hope. In addition, the results confirmed the normal distribution of the

Hope among First-Grade Secondary data and the absence of multicollinearity in the regression model.
School Students in Babol. Psycholol . . L. .. . . .
of Motivation, Behavior, andy Healt%{ Conclusion: The findings indicate that both a positive family emotional climate and students’

4(5), 1-14. internal psychological resources play significant roles in enhancing academic hope. Therefore,
educational and counseling interventions focusing simultaneously on improving family emotional
relationships and strengthening students’ psychological capital may contribute to increasing
academic motivation, reducing academic decline, and improving adolescents’ educational
performance.
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Extended Abstract

Introduction and Aim

Academic hope has emerged as one of the most
important motivational and cognitive constructs in
educational psychology because it plays a crucial role
in students’ persistence, academic achievement,
psychological adjustment, and future orientation.
Students with higher levels of academic hope are
generally more capable of setting educational goals,
finding pathways to achieve those goals, and
maintaining motivation despite academic difficulties
(Gallagher & Lopez, 2008). In recent years, researchers
have increasingly emphasized that academic success is
not solely dependent on cognitive ability or
instructional quality, but is also influenced by
emotional, familial, and psychological factors that
shape students’ attitudes toward learning and their
expectations for the future. In adolescence, particularly
during the first stage of secondary education, students
encounter substantial cognitive, emotional, and social
changes that can significantly affect their educational
motivation and future aspirations. Consequently,
identifying the variables associated with academic
hope has become an important area of inquiry in
educational and developmental research (Hosseini &
Karimi, 2019).

Among the environmental factors influencing students’
academic functioning, family emotional climate has
received considerable attention. Family emotional
climate refers to the quality of emotional interactions
among family members, including affection, emotional
support, trust, intimacy, and psychological security. A
positive emotional climate within the family can
provide adolescents with emotional stability, self-
confidence, and psychological safety, thereby
enhancing their academic engagement and educational
aspirations.  Conversely, emotionally cold or
conflictual family environments may contribute to
anxiety, low self-esteem, reduced motivation, and
academic disengagement. Previous studies have shown
that supportive family relationships are positively
associated with academic adjustment, educational
motivation, and socio-emotional development among
adolescents (Karimi et al., 2020). Similarly, research has
demonstrated that positive family climate contributes
to higher levels of self-esteem and academic
motivation among students (Mohammadi et al., 2020).
Sadeghi and Rezaei also reported that family emotional
climate  significantly  predicts  socio-academic
adjustment in adolescents and facilitates educational
participation  through emotional support and
psychological security (Sadeghi & Rezaei, 2022).

Moreover, family-related factors have been identified
as important determinants of students’ educational
achievement in Babol, highlighting the contextual
relevance of familial influences within this population
(Rezaei et al., 2021).

In addition to family-related variables, psychological
capital has been introduced as an important internal
psychological resource that influences educational
outcomes and psychological wellbeing. Psychological
capital, rooted in positive psychology, consists of four
major components: self-efficacy, hope, resilience, and
optimism (Luthans et al., 2007). These positive
psychological capacities help individuals cope with
stressors, maintain adaptive functioning, and persist
toward their goals. Students with higher psychological
capital are generally more confident in their academic
abilities, more resilient when facing setbacks, and more
optimistic about future outcomes. Research evidence
supports the positive role of psychological capital in
academic contexts. Najafi and colleagues found that
psychological capital enhances academic achievement
through self-regulation processes (Najafi et al., 2021).
Hu also demonstrated a positive relationship between
psychological capital and subjective academic
achievement among middle school students (Hu, 2025).
Similarly, Amera reported that psychological capital
contributes to academic achievement through
increased academic engagement (Amera, 2025).
Furthermore, Jasem and colleagues emphasized the
mediating role of psychological capital in the
relationship between academic self-efficacy, academic
engagement, and academic achievement among
students (Jasem et al.,, 2025). Meta-analytic findings
have additionally shown that positive psychological
capital is associated with improved attitudes,
performance, and adaptive behaviors across different
settings (Avey et al., 2011).

Recent evidence also indicates that psychological
capital may act as a protective factor in stressful family
and educational conditions. Shereda and colleagues
demonstrated that psychological capital mediates the
relationship  between life  satisfaction and
psychological wellbeing among medical students,
suggesting that it serves as an important psychological
buffer against emotional distress (Shereda et al., 2025).
Likewise, Zoromba and colleagues found that
psychological capital mediates the relationship
between family sense of coherence and caregiver
stress, further supporting the interconnectedness
between family emotional functioning and positive
psychological resources (zoromba et al., 2024). These
findings imply that supportive family environments
may facilitate the development of positive




psychological capacities, which in turn enhance
students’ educational motivation and hope.

Despite the growing body of literature on family
functioning and psychological capital, relatively
limited research has simultaneously examined the
relationship of family emotional climate and
psychological capital with academic hope among
adolescents, especially within the context of Iranian
middle school students. Most previous studies have
focused either on academic motivation and family
relationships or on psychological capital and
educational achievement separately. Furthermore,
many studies have been conducted in university
populations or large metropolitan areas, while fewer
investigations have addressed students from medium-
sized cities such as Babol. Considering the importance
of adolescence in identity formation and educational
orientation, examining the combined role of family
emotional climate and psychological capital in
predicting academic hope may provide valuable
theoretical and practical implications. In addition,
educational  policymakers  have increasingly
highlighted the necessity of implementing supportive
educational programs for students at risk of academic
decline and disengagement (zarei et al., 2022).
Therefore, the present study aimed to investigate the
relationship between family emotional climate and
psychological capital with academic hope among first-
grade secondary school students in Babol

Methodology

The present study employed a descriptive-correlational
design and was applied in terms of purpose. The
statistical population consisted of all first-grade
secondary school students, including seventh, eighth,
and ninth graders, in Babol during the 2025-2026
academic year. According to official statistics provided
by the Department of Education, the population
included 3,431 students enrolled in public and private
schools. Based on the Krejcie and Morgan sampling
table, the required sample size was estimated at 346
participants. However, considering the possibility of
attrition and  incomplete  questionnaires, 380
questionnaires were distributed. After excluding
incomplete responses, data from 353 students were
analyzed.

Participants were selected using multistage cluster
sampling. Initially, Babol was divided into five
educational districts, from which three districts were
randomly selected. Subsequently, three schools from
each district were selected through simple random
sampling, resulting in nine schools. In the next stage,
two classes from each grade level were randomly
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selected within each school, and all students in the
selected classes participated in the study.

Data collection instruments included the Family
Emotional Climate Scale developed by Hilburn, the
Psychological Capital Questionnaire (PCQ) developed
by Luthans and colleagues, and the Academic Hope
Scale designed by Khormaee and Kamari. The Family
Emotional Climate Scale consisted of 16 items
measuring dimensions such as  affection,
encouragement, trust, emotional security, and shared
experiences. The Psychological Capital Questionnaire
included 24 items assessing self-efficacy, hope,
resilience, and optimism using a six-point Likert scale.
The Academic Hope Scale contained 27 items
measuring hope for opportunities, life skills
acquisition, usefulness, and competency development.
Data were analyzed using descriptive statistics,
Pearson correlation coefficients, and simultaneous
multiple regression analysis in SPSS-26 software.

Findings

Descriptive findings showed that the mean score of
family emotional climate was 58.43 with a standard
deviation of 8.62. Among its dimensions, emotional
security and trust obtained the highest mean scores,
whereas gift-giving had the lowest mean score. The
mean score of psychological capital was 86.40 with a
standard deviation of 13.74, and self-efficacy showed
the highest mean among its components. The mean
score of academic hope was 68.65 with a standard
deviation of 12.18.

Examination of skewness and Kkurtosis indices
indicated that all variables were within the acceptable
range, suggesting normal distribution of the data. The
Kolmogorov-Smirnov test also confirmed the
normality assumption for all study variables.

Pearson correlation analysis revealed a significant
positive relationship between family emotional climate
and academic hope (r = 0.48, p < 0.01). A stronger
positive  relationship was observed between
psychological capital and academic hope (r = 0.61, p <
0.01). In addition, family emotional climate and
psychological capital were positively correlated (r =
0.52, p < 0.01), indicating that supportive family
relationships are associated with higher levels of
positive psychological resources among students.

Simultaneous multiple regression analysis
demonstrated that family emotional climate and
psychological capital jointly predicted academic hope
significantly (R = 0.68, Rz = 0.46, F(2,350) = 149.26,
p < 0.001). Together, these two predictor variables
explained 46% of the variance in academic hope.




Psychological capital emerged as the strongest
predictor of academic hope (B =10.53, p <0.001), while
family emotional climate also showed a significant
predictive effect (B = 0.22, p < 0.001). Variance
Inflation Factor values indicated no multicollinearity
problem between the predictor variables.

Discussion and Conclusion

The findings of the present study demonstrated that
both family emotional climate and psychological
capital are significantly associated with academic hope
among first-grade secondary school students. Students
who experienced warmer, more supportive, and
emotionally secure family environments reported
higher levels of hope regarding their educational
future. Likewise, students with stronger psychological
capital, characterized by greater self-efficacy,
resilience, optimism, and hopefulness, exhibited
significantly higher academic hope.

These findings suggest that academic hope is not solely
determined by cognitive abilities or school-related
factors, but rather emerges from the interaction
between supportive environmental conditions and
positive internal psychological resources. The family
environment appears to play a foundational role in
shaping adolescents’ emotional security, confidence,
and motivational orientation. Adolescents who receive
emotional support and encouragement from their
families are more likely to perceive their educational
goals as attainable and meaningful. Such supportive
family interactions may also foster adaptive
psychological capacities that help students cope
effectively with academic stressors and setbacks.

The stronger predictive role of psychological capital
indicates that positive psychological resources function
as immediate mechanisms influencing students’
educational motivation and expectations for the future.
Students with higher self-efficacy are more confident
in their ability to overcome academic challenges, while
optimism and resilience enable them to maintain
positive expectations despite failures or difficulties.
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Consequently, psychological capital serves as an
important motivational resource that strengthens
students’ perseverance and engagement in educational
activities.

Another important finding was the positive
relationship between family emotional climate and
psychological capital. This result highlights the
possibility that supportive family environments
contribute to the development of positive
psychological  capacities among  adolescents.
Emotional warmth, trust, and psychological security
within the family may enhance adolescents’ self-
confidence, resilience, and positive outlook toward life
and education.

Overall, the present findings emphasize the importance
of simultaneously considering family-related and
psychological factors in understanding academic hope
among adolescents. Educational systems aiming to
improve students’ academic motivation and
persistence should not focus exclusively on
instructional methods or academic achievement
indicators. Instead, interventions designed to
strengthen family emotional relationships and enhance
students’ psychological capital may substantially
contribute to improving educational hope and
academic wellbeing.

The practical implications of these findings are
particularly relevant for school counselors, educational
psychologists, and policymakers. School-based
psychological interventions focusing on self-efficacy,
resilience, optimism, and emotional regulation may
enhance students’ academic hope. Similarly, parent-
training programs aimed at improving family
communication, emotional support, and positive
parenting practices could strengthen adolescents’
educational motivation and psychological adjustment.
Such interventions may ultimately reduce academic
disengagement, school dropout, and emotional distress
among adolescents while promoting healthier
educational experiences and more positive future
orientations.
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